State and sub-state dimensions of Andalusian foreign language university students’ identity: implications of regional schooling and academic mobility experiences for a (dis)harmonious pattern of identification

Abstract
Collective identity formation, a subject of academic interest for decades, is considered a context-dependent, socially construed categorization. Identity is deemed a fluid, multifaceted, constantly evolving construct through which citizens affiliate to various political communities, positioned on local to global spatial scales (Painter, 2002). Global intercultural encounters have accentuated the notion of being several selves at once, and although national identities remain salient, allegiance to the nation-state is no longer paramount (Scholte, 1996). In Spain, research has delved into the plural identities of the Basque, Catalan and Galician, but scant attention has been given to people’s identification with different loci of sentiment in other areas of the country where regionalist attachments also exist. Whilst research has focused on the influence of academic experiences abroad over students’ transnational identification (Genova, 2015), no studies have examined their effect on place-of-origin identity at a sub-state level. This paper addresses this gap by comparing Andalusian mobile and non-mobile university students’ perceptions of the self, vis-à-vis three social-spatial environments – local, regional and national. Results reveal that territorial identity is expressed primarily in relation to local contexts, while socio-cultural elements substantiate regional and national identifications. Results further indicate intersections between the development of regional identity and schooling. 
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1. Introduction
Collective identity formation has been a topic of recurring interest for sociological and social psychological research, as it is the overarching tenet when studying the mechanisms and circumstances that define perceived group membership or affinity, and that affect communal behaviour as well as civic participation (Sabucedo et al., 2010). 
Historically, the theories offered to explain the construction of collective identity have mirrored those formulated to analyse national identities, the nature of which has been profusely contested between essentialist and constructivist traditions (Recchi, 2014).  In line with the former, ethnocultural conceptions of nationhood have regarded national identity as perennial, pervasive and closely associated with standardized demographic characteristics which provide homogeneity and unify the members of a given community. Advocates of this theory would assume identity to be invariable, implying that people must comply with what is predetermined by the cultural group that they have been born into (Peters, 2002). This deterministic conception has been generally discarded in favour of more flexible interpretations of identity-taking, for which social desirability is a reliable predictor of in-group identification (Caroli, et al., 2010). In this vein, constructivist approaches rely on the malleable nature of group identity, which can be acknowledged in the different spheres of social action and redefined if the subject’s conditions and interactions, including interests and perceptions, change (Polonska-Kimunguyi & Kimunguyi, 2011). 
Political geographers have sought to further frame the field of study by incorporating a territorial reference to the core ethnocultural and socioeconomic components of collective identity formation theories. Correspondingly, national identity is currently closely associated with the territorial boundaries and geographic features of a country, which, together with its sociocultural traits, bestow a unique ‘identity of region’ upon its people (Paasi, 1991). Consequently, gauging the varying degrees of territorial affiliation of citizens who live in multination states is central to this paper. 
2. Nested identities and regional affiliations in the Spanish context
Most authors who have dealt with this topic have built on Brewer’s ‘Nested Identity’ theory (1999), referred to by other authors as the ‘matryoshka’ or the ‘marble cake’ model (Díez Medrano & Gutiérrez, 2001). Essentially, this theory argues that individuals’ self-identities may be comprised of multiple interlocking tiers containing national, regional and even local identities, such as those pertaining to cities or neighbourhoods. Owing to both historical reasons and the present decentralised architecture of governance, Spanish society is particularly prone to experiencing a plurality of place identities which have been generally conceived of in a complementary, non-exclusionary way, leading to the coexistence of various national sensitivities within the broader Spanish one (Keating, 2000). In this regard, a robust corpus of research has been published on dual national and Basque, Catalan or Galician sentiments (Clots‐Figueras & Masella, 2013; Echeverria, 2003; Larrañaga et al., 2016; Molina, 2009; Sant et al., 2016). However, there has been a conceptual silence regarding the construction of peripheral regional identifications and its bearing on people’s affiliation with the superordinate national identity (Flynn, 2001).  
The paucity of empirical investigations into these devolved identities is particularly noticeable in the Andalusian context, where the few studies conducted at the turn of the century reported similar degrees of identification with the region and the nation, following a “harmonious pattern of identification” (Huici et al., 1997, p.109). Hence, much uncertainty still exists about the linkage between Andalusians’ national, regional and local identities, and their later (re)alignment over the last two decades. 
3. Place identity: attachment and identification
The territorial affiliation of individuals and the influence that socio-spatial environments exert on self-perception have been examined by psychologists and anthropologists since the early 1980s. Rowles (1983) ascertained the association between significant life events and elderly people's attachment to their proximate environment. This narrative affinity with their physical surroundings provided individuals with a sense of auto-biographical insideness which involved “the basis of the symbiosis of attachment to place and personal identity” (Rowles, 1983, p. 304).
For the purposes of this paper, place identity is the cognitive structure which contributes to global self-categorization and social identity processes, as it ascribes group membership to residents of a physical space. Place attachment, on the other hand, is operationalised as the individuals’ emotional bond toward multiple loci of sentiment within their spatial environment, thus measuring the affective dimension of people’s interpretations of their physical setting (Rollero & De Piccoli, 2010).
This work sets out to examine the complex, multi-layered ways in which the self is perceived in relation to multiple social-spatial environments (Cuba & Hummon, 1993), describing the participants’ identification with places of different scale, ranging from the local community and the region to the nation-state. However, as self-attachment with large-scale territorial units poses conceptual challenges due to the unfeasibility of individual engagement in tangible and concrete relationships on a national level (Kanno & Norton, 2009; Phillips, 2002), our empirical analysis on national identity will also be informed by Anderson’s revision (2006) of his landmark notion of Imagined Communities. In it, Anderson overrides the constraints of physical distance, tendering a new way of experiencing community which is based upon indirect social relationships. 
According to Anderson, affiliation to a national imagined community is possible despite the lack of opportunities to partake in face-to-face interaction with fellow-members, as long as certain social conditions, namely print-language, capitalism and human linguistic diversity, exist (Phillips, 2002). The relevance of language in nationality formation is also examined by Karna (1999), concluding that linguistic allegiance provides the ideal interface between self-expression, identity and national consciousness.
4. Learning experiences and territorial socialisation
Towards the end of the twentieth century, mainstream views on the socialising role of education brought into focus the transmission and reinforcement of nation-ness as a primary source of collective identity, often assuming that learners would have a natural affinity to the nation-state (Galani et al., 2018; Keating, 2000; Osler, 2011). However, a growing body of literature reveals that state-level national identities are no longer preponderant in Europe (Antonsich, 2009; Braber, 2009; Scholte, 1996) and that policy makers’ efforts have infused a spirit of resilience into regional and alternative sub-national identities as a source of distinctive identity markers in the age of globalisation (Antonsich, 2009; Kaplan & Herb, 1999). 
Within the scope of higher education, a variety of studies have established that students acknowledge having multiple levels of identity—be they local, regional, national, or supranational—which emerge or can be activated depending on the situation and context (Erling, 2007). However, although some research has focused on the influence of intra-European academic mobility experiences on students’ transnational identification (Genova, 2015), no studies have examined their effect on place-of-origin identity at a regional or local level.
5. Education and identity construction
The centrality of education in identity (trans)formation has been the focus of a considerable amount of literature. Education researchers have explored identity construction across diverse disciplines and school subjects (Varelas, 2012), considering teacher perspectives (Miller, 2007), student perceptions, and  the dichotomy of pre-service teacher narratives (Moss & Pittaway, 2013). 
	The role of foreign or second language education in the integration of the learners’ subnational affiliations, vernacular languages and supranational identities has also been consistently researched (Beaudrie et al., 2009; Spernes, 2012; Sung, 2014). Results assert that the addressing of students’ identity construction should have a stronger presence in foreign language (FL) settings and curricular decisions. Moreover, there seems to be a dearth of research contrasting the identity formation value of transnational academic sojourns with that of domestic FL learning. To fill this lacuna, a study on the cultural and territorial identities of mobile and non-mobile FL learners is presented below.
6. A study on Andalusian university students’ perceptions of their state and sub-state layers of identity
6.1.  Goals and Research Questions
This article investigates Andalusian students’ identification with their local, regional and national identity and aims to ascertain whether studying abroad in higher education has any impact on participants’ bonds to these layers of their place identity. 
The research questions for this study were:
What is Andalusian college students’ perception of their local, regional and national identity?
To what extent is there a comparable sense of attachment to these tiers?
How does participating in international study programmes (ISP) influence study abroad returnee’s self-definition and identification with regard to these state and sub-state dimensions?
6.2. Participants’ Profile
The participants were 29 students, 18 females and 11 males, from an Andalusian Spanish public university aged predominately between 19 and 23 (only 2 were over 25 years old):
18 undergraduate students (years 1 to 4) from disciplines such as English Studies, Spanish Philology, Computer Science, Geography and Primary Education, who had not (yet) participated in ISP in tertiary education (NIS, non-international students) (Table 1). 
11 undergraduate (year 4) and postgraduate returnees (IS, international students) in the field of English Studies whose host universities were in Germany (3), the UK (3), Poland (2), France (1), Italy (1) and New Zealand (1) (Table 2). 
Their language profile varies from 1 respondent who admits to not speaking any foreign languages to 28 interviewees who speak English, 16 of whom also speak French (similarly, 1 of these speaks German and 2 speak Italian). All interviewees have travelled abroad, mainly within Europe – although 1 has been to Asia and Oceania, 1 to Asia and 3 to the United States of America. 



Table 1. Non-international students’ profile
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Table 2. International students’ profile
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6.3. [bookmark: _Hlk21477732]Instrument
Focus-group interviews have long been used in identity building research (Gu, 2011) since they allow for an exceptional discernment of participants’ sentiments, beliefs and views. In a dynamic communication process, participants formulate and re-formulate their opinions and theories (Breen, 2006), providing rich data and frequently raising topics hitherto overlooked by researchers. 
Data were gathered from 5 semi-structured 80 to 120-minute-long focus-group interviews. Three groups consisted of students without prior participation in ISP in higher education, whereas the fourth group comprised undergraduates and group 5 graduate study abroad returnees.
Interviews were steered by the following prompts: reflection on/definition of local, regional and national identity and their significance to sense of self; elements of individuals’ hometown, region, and country which make informants feel pleased to be/regret being from these places; affective intensity to hometown, region and nation; effect of any ISP on place identity.
6.4. Hypotheses 
[bookmark: _Hlk39132626]The research hypotheses were that: a) Andalusian university students would have a harmonious and relatively symmetrical perception of their local, regional and national identity; b) a similar sense of attachment would be bestowed to the three tiers; c) study abroad returnees would probably exhibit more proximity to their national identity and a less strong identification with their intranational identities.
6.5. Procedure
Two of the co-authors disseminated information about the research in seminars, classes and informal conversations with students, and scheduled five prospective dates for the interviews. Interviewees’ L1, Spanish, was employed so that informants could convey ideas and relay messages clearly and accurately.
Students gave written consent to video and audio-record the interviews, which comprised a brief introduction, opening questions, content and verification cues, and closing remarks.
To substantiate results or identify divergent patterns, findings were validated by cross-questioning data expressed by one informant with other informants within their group and in other groups.
6.6. Data analysis
Interviews were transcribed in full. The transcribed text contained 60,709 words. 
A qualitative data analysis tool, ATLAS.ti, aided researchers to analyse and code data thematically. Responses were then screened for duplication of individual interviewees' mentions within each theme, recording only those entries containing distinct ideas. 
ATLAS.ti allows for frequency analysis. Evidence of frequency was obtained through interviewees’ mentions of subthemes, which were later grouped under thematic categories that emerged inductively, a process frequently known as grounded theory (Mackey & Gass, 2005). To meet interrater reliability, data was initially coded individually by researchers, who compared and refined their classifications at later stages until agreement was reached.

7. Results
The results obtained during these interviews have been organized around three broad categories: socio-cultural identification, territorial affiliation, and schooling, which are broken down into the three layers of identity under study (local, regional and national), containing 12 subcategories. Table 3 also reflects the number and percentage of student mentions for each subcategory. 


Table 3. Summary of students’ mentions
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Essentially, the interviewees expound their perspective on territorial identity by alluding to three sets of markers: affective proximity to different social-spatial loci, objectifiable features associated with the different geographical areas under discussion, and socio-cultural aspects of the populations that inhabit them. On the other hand, when considering the part played by schooling in the formation of place identity, students' mentions revolve around four core themes: educational content, school festive events, field trips and symbols of identity.
	In response to the cues to discuss the facets of students’ hometown/place of residence, region and country that they are proud of, it is local and regional identities that stand out (Figure 1). Territorial affinity and rootedness in physical spaces is notably higher in the more immediate spatial environment, which carries a significant share of place identity. Sociocultural elements seem to be the predominant contributor to positive self-identification at the national level. However, at the regional level place affiliation is supported, to a greater extent than in the other two geographic units considered, by the students’ emotional bond toward that spatial environment.


Figure 1. National and sub-national positive identity markers





Sociocultural identification

Portrayal of fellow citizens: auto-stereotypes and hetero-stereotypes

Within the socio-cultural domain, a recurrent sub-theme of all three levels of identity is the characterisation of fellow citizens (figure 2).


Figure 2. Portrayal of fellow citizens



Figure 2 discloses four main categories: hetero-stereotypes associated with local identity and regional identity, as well as auto-stereotypes related to the local, being the most recurrently mentioned by both cohorts, and regional identity being prominent in the NIS group. The criteria for singling out commonalities shared with fellow citizens simultaneously act as joint markers of collective distinctiveness.
Local communities feature twice as many mentions by NIS as by IS, with most NIS upholding that citizens of their hometown are a close-knit group which confers familiarity (NIS15, NIS18), and conveys a friendly atmosphere (NIS10, NIS16, NIS12): I find that I like to be cozied up to people (NIS2). However, the opposite views are also voiced; whilst some do not identify with their fellow citizens, singling out their personal uniqueness and sense of detachment from them (NIS12, NIS18), others express the absence of a sense of belonging to the local community (NIS6, NIS16, NIS13). 
Both IS and NIS concur with perceived hetero-stereotypes of Andalusians, such as people’s presumed predilection for siesta (NIS12, IS5, IS2, IS10), dancing and parties (IS10, NIS3, NIS11, IS2): Being Andalusian has a negative connotation (NIS14). Besides their marked Andalusian accent (IS3, NIS10, NIS12, NIS17, IS6), students coincide that other Spaniards perceive Andalusians as cheerful and ‘funny’ (IS6, IS5), often seen as a reason for pride (NIS1, NIS11). Apparently, this seems to redress the balance: People always say that they love the way we are, they love our jovial nature (IS5). This two-fold perception of Andalusians, shared by all respondents, unfolds as a composite of perceived positive and negative hetero-stereotypes, and mostly positive auto-stereotypes, such as Andalusians’ easy-going character or general joviality. Students’ regional self-concept also comprehends characteristics less often ascribed to Andalusians like being hard-working (NIS11), very talented (NIS10) and traditional people (NIS16). 
There is also agreement on Andalusian friendliness and cordiality (IS11, IS4, NIS8, NIS11), and warmth and hospitality (IS1, IS7, NIS12, NIS8, IS7, IS10), two traits also attributed to Spaniards: Almost everybody has the same affectionate and friendly manner (NIS11). Additional perceived regional and national commonalities are people’s proclivity to physical contact (NIS1) and their tendency to being open and receptive (IS1, IS5 IS6, NIS10, NIS6. But this initial Andalusian affability may also indicate, superficially in an interaction, a perceived deceptive attribute, which fails to result in deeper personal contact (NIS18): At first, they are very receptive, but I don’t think you could get to deeply know anyone (NIS16). 
The previous data are echoed at the national level. NIS insist on a similarity of character, collective distinctiveness from other Spanish regions originating in cultural and political divergence (NIS10): Everyone has a different culture, but I think that people’s personality is the same throughout Spain (NIS11). The main difference nation-wide is the wealth of variety in the Spanish languages found regionally (NIS15, NIS18). 
As discussed above, IS perceive that, ultimately, the same hetero-stereotypes pertain to their nation and region, being particularly vocal in this respect. Drawing on their experience abroad they claim that people from many European countries frown upon Spaniards (IS10) and acknowledge labels attributed to Spaniards, such as womanizers (IS10, IS7), idle (IS7), siesta lovers (IS5, IS11), party lovers (IS7, IS11, NIS12, IS5), and politically corrupt: 
At the political level, we are all considered to be dishonest and corrupt people […] one may come to feel ashamed to be a Spaniard when abroad. They hold you in contempt if you are a Spaniard (NIS17).
In contrast, traits such as being open and cheerful (IS5, IS4) emerge as both hetero-stereotypes and auto-stereotypes. Indeed, friendliness and cordiality is one of the reasons for feeling Spanish (NIS12): I feel Spanish because we are nice, because of how warmly we treat others. 

Cultural manifestations: gastronomy, linguistic patrimony, and folklore

Figure 3 points to four main cultural manifestations as markers of identity, although language and lifestyle are more commonly addressed.

Figure 3. Cultural manifestations as identity markers




Another relevant sub-theme for cultural identification is traditional cuisine and foodstuff, defining features for local and regional identities. NIS perceive gastronomy as crucial cultural heritage (NIS10, NIS18), yet returnees go beyond this assertion and proudly feature local gastronomy as an icon of their identification with their town/city (IS7), especially when sharing a particular product with members of the out-group (IS5): You say: “that’s local oil, from where I’m from” (IS4). 
While both sub-sets celebrate their variety of Spanish and their linguistic patrimony as a nexus to their local identity (IS9, IS10, IS11, NIS10, NIS14): I identify with the language, with some typical expressions from my hometown (IS7), NIS defend the singularity of local accent and their Andalusian variety as distinct from other Andalusian accents (NIS11, NIS15): We have a non-Andalusian accent (NIS12). 
Regionally, a collective distinctiveness from citizens of the other 7 Andalusian provinces is discerned which similarly draws on noticeable differences of speech and accent, mainly for NIS (NIS1, NIS10, NIS13, NIS18, NIS17, NIS12, IS8). Irrespective of the language variety, there is a unanimous perception of accent as a reason for pride (NIS11, NIS15, NIS18): As a philology student, I love the varieties of accents. So, I’m proud of mine. (NIS15).
NIS equate Spanish identity with speaking Spanish (NIS11, NIS12), despite the emphasis on the wide variety of accents (NIS11, NIS18, NIS3. Curiously, the nation-wide non-verbal behaviour accompanying the cause of cultural faux pas and culture shock (NIS1, NIS11, NIS12); ISs (IS6, IS5, IS3) illustrate this point: I kissed her when we met, and she was very serious… and I wondered what I had done wrong. They are not used to kissing when greeting. (IS5). 
Alongside language, culture (IS16, NIS10) and gastronomy (IS5, NIS5) constitute indicators of distinction between Andalusia and Spain:
Andalusia is important to me […] I think that it would be the same in other regions, but, from my point of view, there’s Spain and then there is Andalusia; like we are different (IS1). 
While abroad, international students show their eagerness to share their regional cultural manifestations with outsiders. For some, folklore is the foregrounded defining feature of their Andalusian identity (IS2, IS3), irrespective of their attitude towards it (IS9): I’m not a fan of flamenco [...]; but I feel [...] a connection with it because it’s something which is very typical from my region (IS8), even though other Andalusian socioeconomic and cultural expressions, such as rural life and work in the fields (NIS3), the mixing and merging of cultures (NIS12, NIS16), history (NIS10), art (NIS10, NIS11) and gastronomy (NIS11, NIS18) are more consequential for their regional sense of self. 
NIS provide a more fragmentary portrayal of the nation, mainly equating Spain with people’s character (NIS15) and open personality (NIS11) and the Spanish lifestyle, a party (NIS14) and good life (NIS16), and associate their national identity with rooted traditions (such as religion, flamenco, bullfights) or certain political ideas (NIS4, NIS6, NIS5). In contrast, IS identify themselves with more observable everyday customs, probably as a result of reflection on the practicalities behind every-day life in the host community (NIS7, NIS10, NIS16, IS2, IS6): We represent our country a lot in what we eat, how we eat, how we sleep, how we dress… (IS1). 
Despite the recurrent emphasis on the multifarious cultures of Spain and their dissimilarities, informants concur on shared democratic principles, such as freedom of expression and diversity of political, cultural and sexual ideologies (IS4, IS2, IS5), including feminism (IS3, IS6, IS1): We should be proud of certain values, such as feminism; I think we are making big progress, and we aren’t conscious of it until we are abroad (IS5). Heterogeneity of ideologies, though potentially beneficial, may also be a source of confrontation (IS1), becoming a negative attribute (NIS18, NIS16): A strong feature of our country is its heterogeneity, but it’s also our weakness. (IS1). 
An example of divergence as a hurdle is patriotism, a conventionally unspoken or taboo topic for many Spaniards (IS1, IS6) traceable to Spain’s former dictatorship (NIS5, NIS4, IS11) and the current emergence of a radical right party and radical right ideologies. As a result, many Spaniards refrain from overtly expressing their feelings towards the nation out of fear of being associated with fascist ideals (NIS9, IS6):
There are many bad things attributed to Spanish nationalism. Ever since the dictatorship, patriotic feelings have been debased. So, there are many people who do not feel comfortable saying that they love Spain, because they notice an aversion towards them if they do so, as if they were saying that they are fascists. (NIS4). 
Significantly, both groups subscribe to the idea that Spanish identity is amplified by educational experience abroad (IS8, NIS12, NIS14). IS attest to the dilution of this radical nationalist nuance, so it’s not so political and it simply becomes identity (IS11). Meeting otherness while studying abroad sparks profound reflection that leads to the questioning, reinforcing or discarding of certain elements of individuals’ previously perceived national identity: I always considered that my country was not working well; which is good because it helps us to improve some things. But then, I went abroad, and I realised that things in our country are not so bad. (IS1). It is precisely this international atmosphere that enhances attachment to the nation (IS9, IS10) and drives students to experience an unprecedented pride in being Spanish (NIS7, IS3, IS5, IS1): Since I was almost always in international settings, I defined myself more as a Spaniard. My concept of feeling Spanish has changed (IS4).


Territorial affiliations

Local identity

Whilst some NIS and IS acknowledge strong attachment to their local identity (NIS7): I identify more with the place I’ve spent the most time in (IS7), other students, mainly NIS, expound their uncertainty about their local identification, branding their local identity as scarce (NIS12), very confusing (NIS16) or even affirming the absence of affective ties with their locality (IS8, NIS2, NIS7, IS10, NIS12, NIS16).
Local identification spawns from a perceived physical and affective proximity, the relevance of family or a familiar setting (NIS9, NIS14, IS5, IS11), and the rural and agrarian environments interviewees come from (NIS5, NIS7, IS5, IS8, IS7, NIS17).
	IS agree on the underestimation of their localities (IS3) and view their study abroad period as a turning point in a renewed appraisal of the potential of their hometown/city of residence (IS3, IS4) and the need to capitalise on their resources and increase its visibility (IS3, IS5): I realised that we should recognise the worth of the city (IS5).
Interestingly, this pride in the locality was virtually inconceivable before the ISP: I wouldn’t have thought that I would be proud of my hometown until I started to tell everybody that they should visit it (IS6). Although a milestone, living abroad is not a requisite for acknowledging the worth of the hometown. Like-minded are the NIS who have moved to another city (NIS9, NIS10, NIS4, NIS17): You miss the atmosphere, to say ‘I’m in my place, I’m really in my element’ (NIS18). 
Despite NIS’ significantly higher identification with the local tier of their identity, the emotional attachment of both cohorts of students is comparatively low (figure 4), pointing to the relatively low affective dimension of local identity.

Figure 4. Local identity





Regional identity

Contrarily, emotional affinity with Andalusian territorial identity is distinctively high (see figure 5). Primarily defined by its mild weather (NIS9, IS11) and affective proximity, regional identity, as NIS suggest, can be merely conceptualised as a lifestyle (NIS16) or the simple fact of living in Andalusia (NIS14). Andalusia raises ambivalent feelings, some observing an evident unity among Andalusians (NIS18, NIS15, IS10), whereas others not only point to striking differences among the 8 Andalusian provinces but also admit being mostly cognisant of nearby provinces (IS3), with which core elements are shared that further an empathetic understanding of their people:
I consider myself Andalusian, but I don’t see myself reflected in a Sevillian or in people from the western parts of Andalusia. I like Andalusia because it unifies all the provinces. It’s true that we have many similarities, but I think I would empathize more with a person from Granada than one from Cadiz (IS9).
Again, the warmth of Andalusian character contrasts with the alleged relative aloofness of other Spanish autonomous communities (NIS12, IS16, NIS18). 

Figure 5. Regional identity





National Identity 

The national sphere likewise stirs feelings of affective proximity in some informants: Our country is like our mother; we were born here, and we have to learn to love it and accept that we are from here, that it’s our identity (NIS7). However, emotional attachment to the nation is the lowest of the three tiers of place identity (figure 6).

Figure 6. National identity




Spanish identity is reportedly strengthened by the physical distancing of the educational experience abroad (IS8), either out of homesickness (IS7) or because the politically negative connotations concomitant to Spanish nationality are attenuated. Intriguingly, this turns out to be a transient feeling which quickly faded upon students’ return: I really felt Spanish there, but in coming back to Spain, maybe not so much… I felt more Spanish when I was in Germany (IS8). 



Schooling

Figure 7 expounds the prominence of education for geo-political identity construction and evinces a noticeable divergence in NIS and IS students’ identification markers, with no observable overlap between the two cohorts in their categorisation of local, regional and national identity in relation to the four domains of schooling considered:

Figure 7. Contributors to identity development through schooling




Only four students recall partaking in educational activities consequential for their local identity through the discovery of local history (IS6) and customs (NIS17), or the participation in local field trips or philanthropic activities (NIS10): We remodelled the museum, we helped to exhibit many works of art and participated in walks of solidarity (NIS11).
As to the nation, only a portion of the sample declares that school promotes identification with the nation (IS2, NIS16), for example, through events scheduled for Hispanic Day (a national public holiday celebrated annually on October 12): They organised some activities; teachers explained the Constitution to us (IS3). Interviewees clarify that these were not particularly memorable or enjoyable activities (IS7, IS11, NIS6, NIS17). 
The absence of these activities expressed by a considerable number of interviewees is revealing if compared with the amount and nature of regional holiday celebrations or the display of identifying symbols of regional identity (IS10, NIS6): I do not remember hanging flags of Spain for Hispanic Day, or Constitution Day (IS8), a fact that may spring from the divergences of educational curricula across autonomous communities, which may minimise or even prevent the development of a sense of national unity (NIS15, NIS17, NIS18). Spanish identity appears as a cognitive construct related to specific subjects rather than as a feeling, which partly justifies many interviewees’ lack of emotional attachment:
Spanish identity at school is more related to history and language. Obviously, we liked having a day without classes and spent partying; that is what Andalusia Day meant to us. Spain was considered part of the curriculum. So, I think that there is a kind of rejection of it, I’m sure; and it may come from education. Moreover, what we study at school are only the negative parts of Spanish identity (NIS16).
Memories of experiences are substantially more profuse when students relate their experiences from Andalusia Day (regional holiday celebrated annually on February 28). Some emphasise the joy experienced on that day (NIS16, NIS7, IS11, IS5) and their delight in having the ‘typical breakfast’ that was offered during the morning break, bread and olive oil, the product par excellence from parts of Andalusia and, in particular, of the province of Jaén (NIS10, NIS12, NIS9, NIS5, NIS9, IS8, IS11, IS2): We had bread with oil for breakfast and went all of us together to the school yard to sing the Andalusian anthem (NIS10). Whilst the national anthem of Spain has no lyrics, the anthem of Andalusia is learnt and sung on Andalusia Day (NIS18, NIS10, NIS7, NIS6, IS11, IS6) and the green and white Andalusian flag is coloured or painted (NIS11, NIS10, NIS6, IS8, IS6, IS2) for this occasion. The sensory stimulation through colours and taste does not go unnoticed, and neither does the symbolic meaning of colours: The bread was with broad beans and dry cod. It was green and white (NIS9). Distinct memories of sounds, tastes and colours are interwoven in students’ minds:
I have clear memories of Andalusia Day. We coloured flags of Andalusia and attached them to our classroom wall (IS8).
Singing the anthem (NIS18).
As children grow older, speeches on being Andalusian or the history of Andalusia are incorporated into the events:
When we were younger, in primary school, we painted our faces with the colours of the flag. In secondary school, the headmaster or one of the teachers gave a speech emphasising their pride in being Andalusian or something concerning its history.  [...] Therefore, I think that education has greatly influenced the celebration of this day (NIS18).
Compared to more cognitively oriented aspects of the school curriculum, the effects of these complementary activities are unanimously reported to be long-lasting if not perdurable (NIS15, NIS18, NIS11, NIS10, IS8, NIS5, IS3, IS4): Maybe, we remember it more because it was... a light-hearted day (IS9). Affective affinity with the region is reported to reside in the emotional associations students established with Andalusia Day (NIS4, NIS16): Every year we were excited about celebrating that day (IS9), a celebration, students clarify, that was never intended to undermine identification with the nation (NIS18).


Degree of attachment to the different identity layers

Students’ prioritised identities are summarised in table 4. 
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Table 4. Perceptions of students’ prioritised identities
Five informants, all of them IS, disclose a contextual activation of their identities: I would not say more important; I would say that they are interchangeable (IS11). IS3 defends that everyone has all of them, so there are certain moments in which expressing one more than other depends on the context. What makes a difference is whether the interlocutor is a co-national (IS8, NIS12, NIS10, NIS16, NIS14); if they have a solid knowledge of the home country, a more precise identification is declared (such as individuals’ hometown); otherwise, a general layer is activated (IS11, NIS15): Within Andalusia, I consider myself to be from Jaen; but, in regards to Spain, I think that being Andalusian represents me well enough (IS8). Although, for some NIS, attachment to their local identity is stronger than to other tiers, regional identity is made salient with people from other countries to facilitate understanding (NIS15, NIS18): I identify myself as Andalusian more because, when I talk to people from other countries, if I say that I’m from Jaen, they don’t understand me (NIS15). 

Figure 8. Prioritised identity layer
 

As illustrated by figure 8, out of the 29 students, 3 (2 IS, 1 NIS) prioritise their local identity: I feel Andalusian, but more specifically from Jaén (IS7) and 3, all of them NIS, express the primacy of their national identity, a sense that is not shared by any IS. The ambivalent feelings bestowed to the nation spark specific action-taking in international contact situations when addressing the sensitive subject of Spanish identity and patriotism:
I didn’t mind saying that I’m Spanish and, obviously, I was proud of it. But, then, I explained that talking about feelings of patriotism is a little bit taboo for many of us. (IS6).
Devoid of these connotations, regional identity stands out as the most meaningful construct, with 6 students (3 IS and 3 NIS) upholding this sentiment: In my case, it’s always Andalusian (IS1), a finding further corroborated in the dual identities reported, with 3 students (1 IS and 2 NIS) stressing their equal attachment to both regional-local identity, and 1 NIS student analogously valuing regional-national identity. 
In this context, the inconclusive response of 7 of the 18 NIS about their most salient identity is noteworthy, a fact that has no parallel for any IS and which is evinced at all tiers, local identity (5 students), regional identity (4 students) and national identity (6).
Irrespective of the prioritised layer, most informants recognise their multiple place identities and the interplay between different levels of nested identities. Only 1 student (NIS) denies an identification with the region, 3 (1 IS and 2 NIS) show their disidentification with the nation, and 6 (1 IS and 5 NIS) reject a sense of local identity (figure 9). 

Figure 9. Disidentification with identity layers



Finally, 21 of the 29 subjects harbour feelings of regional identity (all IS and 12 NIS), 18 of them recognise their national identity (8 IS and 10 NIS) and only around half of sample, 15 students (7 IS and 8 NIS), admit their local identity. The data reveal the prevalence of the sense of regional identity, followed by national and, finally local identity, as represented in figure 10.


Figure 10. Dimensions contributing to self-identity


8. Discussion

The preceding data expound the significance of state and sub-state place identity (as a cognitive process) and place attachment (as emotional bonds) (Rollero & De Piccoli, 2010) to Andalusian students’ sense of self, a highly complex and multi-layered response to their multiple social-spatial environments (Cuba & Hummon, 1993).
This study yields, as formulated in the first research question about interviewees’ perception of their state and sub-state dimensions, meaningful patterns of identification with hometown/region of residence, and the sense of belonging to a socio-cultural cluster at the state level. 
Local identity permeates two ends of a continuum and either sparks a strong sense of attachment or is, at best, a confusing, inconsequential or even lacking feeling for a minority of students who subscribe to a sense of disidentification with hometown/place of residence and fellow citizens. A crucial finding is the study abroad period as a catalyst of change in individuals’ appraisal, unprecedented pride and reconsideration of the potential and worth of their previously underestimated locality.
A noticeable phenomenon is dual local-regional identification. Some students concede a similar sense of attachment to their local and regional identity; some proclaim a salience of their regional identity; and, even though some admit a stronger local sense of attachment, regional identity is purposefully made salient in international context situations to facilitate communication, the higher-order entity being considered a more pertinent point of reference. The contextual activation of identities is a second outcome of the study abroad period, causing identities to morph and compelling individuals’ self-definition to accommodate to the context of communication.
Regional identity is mostly perceived as collective distinctiveness from other Spanish areas. Language patrimony and language accent, especially meaningful for the cohort of language students, becomes a marker of identification with the region and an undisputed reason for pride, a phenomenon comparable to the role of local languages in bilingual regions (such as Catalonia) as indicators of identity (Llurda et al., 2016). The study abroad period seems to affect the perception of further indicators, such as Andalusia’s rich cultural heritage, which IS admit having enthusiastically shared with their host-nationals and other international students, including elements such as folklore they may have, in principle, disapproved of or rejected in their home milieu.
Abundant data support the relevance of stereotypes in students’ self-concepts and considerations of their regional and national identities. Hetero-stereotypes of Andalusia within the nation and beyond emphasise an assumed fondness of siesta, dancing and parties, and the cheerful and warm character of Andalusians. Andalusian students, on the other hand, prefer to see themselves as hard-working and talented people. This comparative regional-national identity is essentially embodied in interviewees’ concern about other nations’ hetero-stereotypes of Spain, which returnees encapsulate in traits such as being womanisers, idle, siesta and party lovers, and politically corrupt, and in their experiences of how Spain is sometimes looked down on. Whilst NIS self-portrayal of their Spanish identity reflects auto-stereotypes, such as flamenco, religion, bullfighting or partying, IS, who had to introduce constant changes to adapt to life abroad, point out more down-to-earth and practical characteristics of the nation, including dress code, diet and schedules. Hence, participants’ self-concept and identification with the region and the nation appear to be intensely shaped by outsiders’ perceptions and supposed hetero-stereotypes of both, and the need to take action to counteract negative hetero-stereotypes of Spaniards and/or Andalusians with positive corresponding attributes.
Echoing sub-state identities, the nation raises feelings of affective proximity, and encapsulates heterogeneous cultural manifestations and a rich language heritage. Identification with the nation also rests on democratic principles like freedom of expression and diversity of political, cultural and sexual ideologies. Far from being exempt from controversy, national identity is often entwined with patriotism, a sensitive issue that often negatively correlates with recent history and the contemporary rise of a radical right party and its ideologies. This circumstance is paralleled by Basque and Catalan separatist movements and the unprecedented celebration and promotion of regional diversity, and accounts for the unspoken avoidance of national identity issues in some environments and the possible weak emotional ties with the nation reported. The study abroad period impels stronger identification with the nation by allowing individuals to interrogate, re-assess and view it in a new light, devoid of political connotations. This allegiance to the nation, though, is short-lived and flounders after the stay abroad period ends.
Regarding attachment to the three place tiers, the first research question, almost half IS declare not having a prioritised identity, but a harmonious blending of identities that is contextually activated. In contrast, inconclusiveness about their most prominent place identity characterises almost half NIS. This may indicate that meeting otherness during the ISP provides students with unique opportunities for deep reflection on the self, a chance NIS have not had yet and which may account for the inconclusiveness of their recognised identities at all levels, lower-order and higher-order. Identification with the local category constitutes the least acknowledged tier, followed by identification with the nation, whilst there is an unquestioned salience of regional identity in students’ concept of the self. 
Drawing on preceding data and the significance of schooling in place identity construction, this study defends the necessity to distinguish between salience and meaningfulness as a key factor in identity construction. The curriculum and complementary activities organised during pre-university education prove to be relevant activators of attachment, evincing the importance of the education institutions for the secondary socialisation process (Berger & Luckmann, 1966) and collective identity formation. The scarce implementation of activities to engage individuals in the discovery and valuing of local culture seems to correlate with students’ weaker intensity towards their lower-order place identity. The essentially cognitively oriented treatment of national elements, coupled with the political connotations associated to Spanish nationality, lead to a certain stigmatisation of national identity –different although not completely unrelated to the stigmatisation of national identity among Catalan university students stressed by Llurda et al. (2016)–, while the vivid memories of active participation in Andalusia Day celebrations, which involved students in memorable multi-sensorial experiences, have resulted in the formation of highly meaningful patterns of identification and permanent affective bonds with the region. This is probably an outcome of policy makers’ initiatives to endorse alternative sub-state identities (Antonsich, 2009; Kaplan & Herb, 1999), especially through schooling and education.
This study reveals that there is no antagonism between the different categories of geo-political identity (Boehnke & Fuss, 2008) and that Andalusian university students present a somewhat harmonious although asymmetric pattern of identification with the three state and sub-state dimensions of their identity, only partially confirming the first research hypothesis –about the expected presence of a harmonious pattern of identification-, informed by a previous study among Andalusian students by Huici et al. (1997), and relatively asymmetrical perception of students’ local, regional and national identity–,rejecting the second research hypothesis that propounded a similar sense of attachment to the three tiers. Hence, results contradict assertions on European youngsters’ main affective attachment to the nation, followed by regional identity (Ros et al., 2008), and support research on the current non-predominance of state-level national identities (Antonsich, 2009; Braber, 2009; Scholte, 1996). 
Finally, the foregoing data confirm that, as formulated in the third research question, participation in ISP has an important bearing on students’ self-definition, enhancing self-reflection and self-knowledge, and allowing the re-assessment and realignment of their identification with, mainly, the local and national spheres, a finding that coincides with Osler’s (1998) discovery of the effect of the study abroad period to form and re-form personal and national identities. The third research hypothesis, about the possibility that returnees would show more proximity to their national identity and a less strong identification with their intranational identities, is only partially corroborated, as proximity to national identity is a temporary phenomenon attested during the stay abroad period, whereas greater emotional intensity towards the region constitutes an invariable and permanent feeling.

9. Conclusions

The ramifications of the conclusions drawn from the present study are far-reaching in terms of place identity formation, as international study sojourns have been found to resonate within the subnational layers of students’ collective identities. In addition to mitigating the adverse self-stereotypes previously held, the singular affordances of the deployment of national or regional identities generated by the new environment abroad appear to ignite a process of inner readjustment of the participants' territorial attachment and self-identification. This poses the need for further research into the sustainability of the local, regional and national self-identity building processes brought about by cross-national academic experiences. 
Similarly, the reported impact of secondary socialisation on regional identity, particularly when prompted through affectively meaningful, memorable multi-sensorial experiences, opens up new paths for the investigation of territorial identification processes and provides opportunities for school curricula to foster collective identity formation at the national and supranational level.
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54 F o2 ah English Studies Germany, France, UK, lsael, Palestine

France, Germany, Belgium, taly, Luxembourg,
is5 P22 e English Studies e
56 F o2 ah English Studies Germany, Portugal Netheriands
157 F 2023 undergraduate | English Studies taly, France, Ireland
s M |2023 undergracuate | English Studies UK, France, Germany

Ttaly, Netherlands, Belgium, Germany, Caech
159 F 2023 undergraduate | English Studies T e
510 | M | <25 | undergraduate | English Studies Poland, Germany, taly, U, Ireland
i1 | | <25 | undergraduste | engiustudies | NewZeaiand China, Thaiand, Franc, Fal,

Portugal, Germany, UK
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